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Great Lakes Equity Center (Center) is an educational research and service center
located in Indiana University’s School of Education at IUPUI. The Center engages in
equity-focused technical assistance and related research with educational and
community agencies focused on systemic improvements to serve all learners with
particular focus on educational access, participation and outcomes for those who have
been historically marginalized. Midwest and Plains Equity Assistance Center a project of
the Center, provides technical assistance in educational equity related to student race,
national origin, sex, and religion at no cost to public educational agencies throughout the
13 Midwest and Plains States.

. Introduction

Academic content standards and curricular materials often frames the histories and
experiences of White Americans as a monolithic and universal experience (GLEC,
2016). The perspectives, histories, and contributions of non-White, non-male, non-dis/
abled, or non-cisgender people are generally minimalized, misrepresented or often
omitted altogether (GLEC, 2016). While this may occur as an effect of teacher
positionality, it is also rooted in content standards and curricular materiais that are not
ideologically neutral but steeped in experiences of dominant cultures (Sleeter, 2005, p.
31). At a time when teachers are often obligated to teach directly from standardized
curricula and district adopted textbooks, it is imperative that curricular materials and
content standards reflect the diverse backgrounds, histories, and narratives of all
students in schools (Ladson-Billings, 1995, Sleeter, 2005; Stovall, 2006; Duncan-
Andrade, 2007; Gay, 2010; Paris, 2012; Laing, 2013; Paris & Alim, 2014; Aronson &
Laughter, 2015; Waitoller & Thorius, 2016).

- About This Tool

The Assessing Bias in Standards & Curricular Materials Tool enables users to
determine the extent to which developed standards and curricular materials reflect
educational equity (Fraser, 1998; GLEC, 2011). The tool provides guidance in
reviewing standards and curricular materials using equity-oriented domains. It also
includes a scoring and analysis guide to assist with the evaluation process.

The Assessing Bias in Standards & Curricular Materials Tool is adapted from the 2016
Equity Leaders Institute (ELI) by The Great Lakes Equity Center and David Sadker’s
(n.d.) Some Practical Ideas for Confronting Curricufar Bias.

Both resources were used to articulate equity-oriented rubrics with respective domains
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© About This Tool (Continued)

and indicators in efforts to surface bias within standard development and
interpretations, as well as curricular material creation, selection, and application.

The standards rubric is sectioned into the following three domains:

l. Build Consciousness— Content standards cultivate an understanding of how
knowledge is constructed and that the co-construction of knowledge is the
medium through which society defines itself.

Il. Reflect Students’ Cultural Repertoires and View Them as Worthy of
Sustaining—Perpetuate and foster linguistic, literate, and cultural pluralism by
sustaining in-group cultural practices and cross-group cultural practices (Paris,
2012).

lll. Social Improvement—Content standards encourage social critique and just
action.

The curricular materials rubric is sectioned into the following seven domains:

L Invisibility—The complete or relative exclusion of a group (Sadker, n.d,
Invisibility section, para. 2).

Il. Stereotyping —Widely held but fixed and oversimplified image or idea of a
particular type of person or behavior at the cost of individual attributes and
differences (Sadker, n.d., Stereotyping section, para. 1).

Ill. Imbalance and Selectivity—Representing only one interpretation of an
issue, situation, or group of people. Simplifying and distorting complex issues by .
omitting different perspectives (Sadker, n.d., Imbalance and Selectivity section,
para 1).

IV. Historical Whitewashing—(Sleeter, 2005) - Minimizing unpleasant facts and
events in history by ignoring prejudice, racism, discrimination, exploitation,
oppression, sexism, and inter-group conflict (Sadker, n.d., Unreality section,
para. 1).

V. Fragmentation and Isolation —Physically or visually isolating a group of
people in the text. Often, racial and ethnic group members are depicted as
interacting only with persons like themselves, isolated from other cultural
communities Sadker, n.d., Fragmentation and isolation, para. 1).

V1. Linguistic Bias—Ways in which the use of language and words perpetuate
stereotypes, bias, and marginalization of specific groups of people (Sadker, n.d.,
Linguistic bias Section, para. 1).

ViL. Cosmetic Bias—The aesthetics of curricular materials suggest that the
material is “bias free” however it is really a marketing strategy to give a favorable
impression to potential purchases (Sadker, n.d., Cosmetic Bias section, para.1).
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{% Preparing to Engage in Critical Reflection

To prepare for critical reflection on curricular materials and content standards,
consider the following key framing questions:

1) What purposes should curriculum serve?

2) How should knowledge be selected, who decides what knowledge is most worth
teaching and learning, and what is the relationship between those in the classroom
- and the knowledge selection process?

3) What is the nature of students and the learning process, and what does it suggest
about how learning experiences should be organized (GLEC, 2016; Adapted from
Questions for Standard Analysis Sleeter, 2005, p. 55)?

. Assessing Bias Instructions

Rate content standards and curricular material for each domain based on the
associated indicator/s.

1) Provide a rationale statement to support your rating, as well as evidence.

2) Propose a modification, addition, or deletion to the material or standard related to
changing, improving, or enhancing it (GLEC, 20186, p. 2).

3) Indicate whether the proposed change is a recommendation or a revision (GLEC,
20186, p. 2).

4) Total the points for each domain by adding the numbers associated with ratings
together.

5) At the end of the assessment, add together point totals for each domain for a grand
. total.

6) Correlate that number to the corresponding description to analyze whether the
curriculum or standard meets equity domain indicators.

Copyright ® 2017 by Great Lakes Equity Center




1.2 Support students to understand, investigate,
and determine how the implicit cultural assump-
tions, frames of references, perspectives, and
biases within a discipline influence the ways in
which knowledge is constructed within it (Banks,
1997).

1.2. Support students utilizing collaborative pro-
cesses with diverse people in knowledge con-
struction to produce new understanding or
knowledge that would exceed something that
anyone alone could not achieve (Oksanen,
2017).

R g
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2.1 Support students’ culiural self-awareness —
the recognition of one’s social identities and the
ways in which those identities interact to shape
sense of self and experiences (Goodman, 2011).

2.2 Support students’ engagement in ongoing
self-examination to excavate how one's identities
inform their understandings of and experiences
with complex social problems (Mitchell, 2015).

2.3 Are inclusive and reflect the cultural
repertoire, practices and contributions of diverse
communities in ways both traditional and
evolving (Ladson-Billings, 1995; Moll, Amanti,
Neff, & Gonzalez, 1992; Sleeter, 2005; Duncan-
Andrade, 2007; Gay, 2010; Paris, 2012; Paris &
Alim, 2014).

2.4 Represent those most familiar and used by
students in their age group, home and
communities (Ladson-Billings, 1995; Gay, 2010;
Paris, 2012; Paris & Alim, 2014).

2.5 Are inclusive ‘and avoid stereotypic depictions
in terms of race, gender or dis/ability.

2.6 Avoid centering one group’s cuitural practices
as the standard to which all others are compared
(e.g. Euro-centric, male-centric etc.).

d Evidenc




3.1 Promote or provoke students asking critical
questions about societal status quo (Freire,
1970; Duncan-Andrade, 2007).

3.2 Represent alternative points of view,
experiences, and approaches o problem solving
and present them as equally worth considering
(Ladson-Billings, 1995; Sleeter, 2005; Duncan-
Andrade, 2007; Gay, 2010; Paris, 2012; Paris &
Alim, 2014).

3.3 Support students in identifying and using
tools and knowledge resources from multiple
communities for critiquing the status quo and
empowering students to make decisions that will
lead to social change towards a just community
(Stovall, 2006; Gay, 2010; Arcnson & Laughter
2015).

3.4 Liberate students to express one's emotions,
desires and opinions constructively (Duncan-
Andrade, 2007; Ladson-Billings, 1994).

3.5 Empower students to make decisions
towards self-determination {Duncan-Andrade,
2007; Ladson-Billings, 1994).

3.6 Avoid centering one group’s cultural
practices as the standard to which all others are
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1.1 Curricular materials include illustrations and
depictions of people from diverse backgrounds
(Ladson-Billings, 1995; Sleeter, 2005; Stovall,
2006: Duncan-Andrade, 2007; Gay, 2010; Paris,
2012; Laing, 2013; Paris & Alim, 2014; Aronson
& Laughter, 2015; Waitoller & Thorius, 2016).

1.2 Textbook content reflects the cultural
histories, community practices, and cultural
repertoires of people from diverse backgrounds
(Paris & Alim, 2015; GLEC, 2018)

1.3 Standards make visibie the histories, voices,
and/or practices of diverse communities.




2.1 Heteronormative roles and the privileging of
cisgender identities are challenged in the content
through text and illustration. For example, men
are presented as caretakers of children and
women are portrayed in light of their careers.

2.2 Ableist ideologies that depict people with dis/
abilities as disadvantaged or that they only serve
as inspiration are challenged. People with dis/
abilities are depicted in terms of their careers,
contributions to society, and active members of
communities.

2.3 Curricular materials avoid making broad-
sweeping generalizations about groups of
people. '

2.4 Standards reflect students’
acknowledgement of, challenge of, and
disrupting of stereotypical images and ideas of a
particular type of person, groups of people, or
behaviors.




3.1 Curricular materials avoid referring to one
group of people “granting” or “giving” privileges
or rights to other groups of people.

3.2 Curricular materials present history from the
perspective of multiple groups of people,
inclusive in the general formatting of the text.
The text does not “feature” stories of
marginalized groups, but rather centers their
stories as part of a general, encompassing
narrative.

3.3 Curricular materials present the idea that
many groups of people from all over the world
are responsible for making notable scientific
discoveries.

3.4 Standards reflect the historical perspectives
and lenses of multiple, diverse groups of people
through acknowledging the narratives and

counter-narratives of diverse groups of people.
1 % :
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4.1 Curricular materials avoid overgeneralizing
the success of social programs. The text does
not present social programs as having solved
the problems of a community.

4.2 Curricular materials address persistent social
problems without offering a “quick fix.”

4.3 Standards depict historical events in light of
sociopolitical context, including facts and
historical events rooted in racism, discrimination,
exploitation, oppression, sexism, and inter-group
conflict.
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5.1 Curricular materials include narratives and
historical accounts that feature racial, ethnic, and
sex-based groups as societal and/or political
actors within the general text.

5.2 Standards inciude the narratives and
histories of racial, ethnic, and sex-based groups
as part of the dominant discourse, not separate
from or featured in a specialized unit or
curricufum.




6.1 Curricular materials avoid using language

such as “roaming”, “wandering”, or “roving” to
describe the travel of the Indigenous People of

the United States.

6.2 The text avoids using language that suggests
groups of people were order-less or uncivilized
than Euro-Americans.

6.3 The text avoids using language that suggests
specific groups of people needing “saving” or
Hhe]p-ll

6.4 The text avoids using words such as
“forefathers”, “mankind”, and “businessman” to
deny the contributions (or even existence) of

females.

6.5 The text avoids showing bias against non-
English speakers.

6.6 Standards describes groups of people in

such a way as to counter stereotypes, bias, and
marginalization through inclusion, centering, and
valuing the historical narratives of non-dominant

| groups of people. _

| Rationale/E>
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7.1 Curricular materials include actual narratives

(and not just pictures) about female scientists and
mathematicians.

7.2 Curricular materials include actual narratives
{(and not just pictures) about non-White
mathematicians, writers, artists, and other
contemporary and historical figures.

7.3 Curricular materials feature the stories,
histories, and narratives of people of color,
people with dis/abilities, and LGBTQ+ people
beyond the cover or pictures.

7.4 Standards reflect content that includes and
embeds the actual histories and narratives of
people from diverse backgrounds.

1ale/Explanation and Evide)
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78 CURRICULAR BIAS NOT EVIDENT

These curricular materials and content standards do not present any curricular
bias and have an evident social justice lens. The standard calls for the
curriculum to represent histories and narratives from multiple perspectives,
avoiding stereotypes and generalizations. Students are required to
demonstrate knowledge and understanding of histories and representations
from a wide breadth of diverse backgrounds, and are asked o demonstrate a
critique of dominant narratives that may serve to oppress people.

52-77 CURRICULAR BIAS SOMEWHAT EVIDENT

This curriculum evidences some curricular bias, but generally seems to avoid
common stereotypes. It represents some histories and narratives, but also
evidences some privileging of White, Euro-centric narratives and
perspectives. Students are not asked to demonstrate an understanding of
diverse backgrounds or to critique dominant narratives.

27-52 CURRICULAR BIAS CLEARLY EVIDENT

This curriculum evidences curricular bias regularly throughout the text. The
text may feature some narratives and histories of historically marginalized
groups, but they are separate from the main text in “text inserts”, “text boxes”,
or further marginalized through being concentrated in one chapter (Sadker,
n.d.). Students are asked to demonstrate an understanding of a limited
historical perspective focused on an Euro-centric narrative.

0-26 CURRICULAR BIAS EXTREMELY EVIDENT

This curriculum evidences curricular bias regularly throughout the text by
privileging the specific narratives of White, European or European-
descendants through the exclusion (making invisible) of or even deriding the
narratives or histories of people of color, people of low socioeconomic status,
women, people with dis/abilities, and LGBTQI+ people. This book relies
heavily on stereotypes, and fails to present the dynamic humanism of history,
narrative, and representation (Sadker, n.d.). Students are not asked to
acknowledge diverse histories, or students are encouraged to present diverse
histories as deviant or unlawful, or are asked to recall events in such a way
that negates or erases a people’s history: for example, discussing the slave
trade from West Africa as “immigration” (GLEC, 2016).
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Key Terms

ACCESS: All members of the educational community should have entrance into,
involvement with, and full participation of resources, conversations, initiatives, and
" choices which are attentive to heritage and community practices (Paris, 2012).

ASSET PEDAGOGIES: Teaching practices that “...empower students intellectually,
“socially, emotionally, and politically by using cultural referents to impart knowledge,
skills, and attitudes” (Ladson-Billings, 1994, p. 17). Asset Pedagogies utilize the
backgrounds, knowledge, and experiences of the students to inform the teacher’s
jessons and methodology (Gay, 2000; Ladson-Billings, 2014, Paris, 2012; Paris & Alim,
2014).

CRITICAL CONSCIOUSNESS: The willingness and ability to see how power and
privilege are at work to systematically advantage some while simultaneously
disadvantaging others (Radd & Kramer, 2013).

CRITICAL COLLABORATIVE INQUIRY: Shared and on-going ways of being and doing
that-center the perspectives of historically marginalized groups in dialogue intended to
(de)construct individual and collective knowledges, and use data to identify inequities,
and co-create strategies or actions towards ensuring inclusive, educational practices
(Rogoff, 2003; Waitoller & Kozleski, 2012)..

CULTURAL APPRECIATION: Léarning about another culture with respect and
courtesy (Quynh, 2015). ; _

DIVERSE BACKGROUNDS: Identities, histories, and narratives related to race,
national origin, economic communities, dis/ability, gender and gender expressions,
sexual orientations, and religion.

EDUCATIONAL EQUITY: When educational policies, practices, interactions, and
resources, are representative of, constructed by, and responsive to all people such that
each individual has access to, can participate, and make progress in high-quality
learning experiences that émpower them towards self-determination and reduces
disparities in outcomes regardless of individual characteristics and cultural identities
(Great Lakes Equity Center, 2011).

HETERONORMATIVITY: Heteronormativity is a system that works to normalize
behaviors and societal expectations that are tied to the presumption of heterosexuality
and an adherence to a strict gender binary (Nelson, 2015, http://
everydayfeminism.com/2015/07 /what-is-heteronormativity/).
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‘| Key Terms

IMPLICIT BIAS: The attitudes or stereotype that affect our understanding, actions, and
decisions in an unconscious manner. The biases, which encompass both favorable and
unfavorable assessments, are activated involuntarily and without an individuals’
awareness or intentional control (Blair, 2002 and Rudman, 2004, as cited in Staats,
Capatosto, Wright, & Contractor, 2015).

INTERSECTIONALITY: The study of overlapping or intersecting social identities and
related systems of oppression, domination or discrimination (Crenshaw, 1989).

LINGUISTIC BIAS: In the context of curricular materials and academic content
standards, linguistic bias refers to the privileging of Standard American English , which
.consequently disempowers, disvalues, and potentially undermines the knowledge,
histories, and narratives of students “from linguistic backgrounds other than Standard
American Engiish” (Leaders Project, 2013). Linguistic Bias also refers to the ways In
“which non-White, non-male people and groups of people.are described in derogatory or
pejorative terms (Sadker, n.d., Linguistic Bias section, para. 1).

MEANINGFUL PARTICIPATION: Agency and voice are afforded to all members of a
community, by intentionally centering members who have been historically on the
margins including, but not limited to people living in under-resourced communities,
people with dis/abilities, as well as racially, ethnically, and linguistically diverse
individuals. Multiple perspectives are pursued and valued (Fraser, 2008).

POSITIONALITY: The multiple, unique experiences that situate each of us; namely that
gender, [gender expression], race, class, [ability, religion, national origin, language], and
other aspects of our identities are markers of relational positions rather than essential
qualities (Takacs, 2003; Maher, 2993; Alcoff, 1988).

POWER: The legitimate control of, or access to, those institutions [resources and
~ opportunities] sanctioned by the state [authorities] (Major, 2002).

PRIVILEGE: Any advantage that is unearned, exclusive, and socially conferred -
(Johnson, 2006). ‘

REPRESENTATION: Providing and having adequate presence of all when decision and
choice making as to examine the patterns of underlying beliefs, practices, policies, °
structures and norms that may marginalize specific groups and limit opportunity
{(Mulligan & Kozleski, 2009; Chen et al, 2014).
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- Key Terms

STEREOTYPE: A fixed idea that many people have about a thing or a gr:oup that
may often be untrue or only partly true (Merriam Webster).

TOKENISM: The Practice of doing something (such as hiring a person who
belongs to a minoritized group) only te prevent criticism and give the appearance that
people are being treated fairly (Merriam Webster).

Copyright © 2017 by Great Lakes Equity Center




i

‘References

Alcoff, L. (1888). Cultural feminiém versus post-structuralism: The identity crisis in feminist theory. Signs,
13(3), 405-436. - '

Aronson, B. & Laughter, J. (2015). The theory and practice of culturally relevant education: A synthesis- of
research across content areas. Review of Educational Research, 1-44, dot: '
10.3102/003465431582066.

Banks, J, A, (1997). Educating citizens in a mufticultural society. Mufticultural education series. New York, |
NY: Teaches College Press. '

Blair, I. V. {2002). The malleability of automatic sfereotypes and prejudice. Personality and Social
Psychology Review, 6(3), 242-261. ' '

Chen, K., Macey, E., Rogers, J. Simon, M. Skelton, S. King Thorius, K. (2014). Engaging school systems
as equity—orient_ed learning organizations. Equity Dispatch. Great Lakes Equity Center (GLEC).

Crenshaw, K. (1989). Demarginalizing the intersection of race and sex: A black feminist critique of
antidiscrimination doctrine, feminist theory and antiracist politics. The University of Chicago Legal .
Forum, 139-167.

Duncan-Andrade, J. (2007). Gangstas, wankstas, and ridas: Defining, developing, and supporting effective
teachers in urban schools. Infernational Journal of Qualitative Studies in Education, 20(6), 617-638.
http://doi.org/10.1080/09518390701630767

Fraser, N. (1998). From redistribution to recognition? Dilemmas of justice in a “post-
socialist” age. Feminism and Politics, 430-460. :

Freire, P. (19?0), Pedagogy of the oppressed. New York, NY: Continuum.

Gay, G. {(2010). Cufturally responsive teaching: Theory, research, practice. New York, NY: Teachers
College Press.

Great Lakes Equity Center. (2011). Educational equity. Equity Dispatch. The Great Lakes Equity Center
{GLEC). .

Great Lakes Equity Center (2016). Anti-Harassment policy review tool. Equity Tool. The Great Lakes Equity
Center (GLEC). Retrieved from http://glec.education.iupui.edu/images/
equity_tools/2016_7_8 2016_Anti- Harassment%zoAnalysis%ZGTool__FlNAL.pdf _

Goodman, D.J. (2011). Promoting diversity and social justice: Educating people from privileged groups, 2nd
ed. VNew York, NY: Routledge, ‘

Johnson, A.G. (2008). Privilege, power, and difference {2nd ed.). New York, NY: McGraw-Hill.
Nelson, 2015 :

Leaders Project (2018, March 1). Understanding assessment: How does linguistic bias affect language
evaluations? Retrieved from hitp:/Awww.leadersproject.org/2013/03/01/how-does-linguistic-bias-affect-
~language-evaluations/ : :

Ladson-Billings, G. (1995). Toward a theofy of culturally relevant pedagogy. American Educational
Research Journal, 32, 465-481. http://dol.org/10.2307/1163320 .

Ladson-Billings, G. (2014). Culturally relevant pedagogy 2.0: aka the remix. Harvard Educational Review,
84(1), 74-84. ' : '

Maher, F. A. (1993). Frameés of positionality: Constructing meaningful dialogues about gender and race.
Anthropological Quarterly, 118-126.

Major, B. (2002). People's institute for survival and beyond. In Undoing Racism Online. Retrieved from
hitp:/fiwww,pisab.org/programs

Copyright © 2017 by Great Lakes Equity Center




References (Conhnued)

S R e

Mitchell, T. (2015). Identity and social action: The role of self-examination in systemic change.
In Association of American Colleges & Universities Online. Retrieved from hitps:/fwww.aacu.org/
diversitydemocracy/201 5/fall/mitchell

Moll, L., Amanti, C., Neff, D. and Ganzalez, N, {1992). Funds of knowledge for teaching: Usmgaquahtatwe
approach to connect homes and classrooms. Theory Infe Practice, 2, 132-141.

Mulligan, E. M., & Kozleski, E. B. (2009). A framework for culturaﬂy responsive cognitive coaching in
schools, MUSI-LeadScape. Retrieved May, 19, 2014,

Nelson, K. (2015). What is heteronormativity—and how does it apply to your feminism? Here are 4
examples. Retrieved from hitp://everydayfeminism,.com/2015/07 /what-is-heteronormativity/

Oksanen, K., Lainema, T., & Hamaldinen, R. (2017). Learning from social collaboration. A paradigm shift in
evaluating game-based learning. In R. Zheng, & M. Gardner (Eds.), Handbook of research on
serious games for educational applications (pp. 41-65). Hershey, PA: IGI Global.

Paris, D. (2012). Culturally sustaining pedagogy: A needed change in stance, terminology, and practice.
Educational Researcher, 41(3), 93-97. http://doi.org/10.3102/0013180X12441244

Paris, D., and Alim, H. S. {2014). What are we seeking to sustain through culturally sustaining pedagogy: A
foving critique forward. Harvard Educational Review, 84(1), 85-100.

Quynh, (2015, June 24). Cutturatlapprematlon vs. cultural apbropnatlon {Blog post]. Retrieved from https:/
www.psych2go.net/cultural-appreciation-vs-cultural-appropriation/

Radd, S. I. & Kramer, B. H. (2013, November 9). Using the emerging concept of disease to promote cntrcai
consciousness and social justice in the practice of educational leadership. Paper presented at the
annual meeting of the University Council on Educational Administration, Indianapolis, IN.

Rogoff, B. (2003). The cultural nature of human development. Oxford University Press.

Rudman, L. A (2004). Social justice in our minds, homes, and society: The nature, causes, and
consequences of implicit bias. Social Justice Research, 17(2), 129-142.

Sadker, D, {n.d.) Seven forms of bias in instructicnal materials. Retrieved from
hitp://mww sadker.orgfeurricularbias, htm!

Sleeter, C. E. (2005). Un-standardizing curriculum: Multicultural teaching in the standards-based
classroom. New York, NY: Teachers College Press.

_Staats, C., Capatosto, K., Wright, R. A., & Contractor, D. (2015). State of the science: Implicit bias review

2015 (Vol. 3). Kirwan Insfitute for the Study of Race and Ethnicity, The Ohio State University.

Stereotype [Def. 5]. (n.d.) In Merriam Webster Online, Retrieved March 2, 2017, from https://www.merriam-
webster.com/dictionary/stereotype

Stovall, D {2008). Urban Poetics: Poetry, social justice, and critical pedagogy in education. Urban Review
38(1), 63-80.

Takacs, D. (2003). How does your positionality bias your positionality? Thought & Action, 27-38.

Tokensim [Def. 2]. (n.d.) In Merriam Webster Online, Retrieved March 2, 2017, from hitps:/fwww.merriam-
webster.com/dictionary/tokenism,

Waitoller', F. R., & Kozleski, E. B. (2013). Understanding and dismantiing barriers for partnerships for
inclusive education: A cultural historical activity theory perspective. Infernational Journal of Whole
Schooling, 9(1), 23-42.

Waitolter, F. R., & Thorius, K. K. {(2018). Cross-pollinating culturally sustaining pedagogy and universal
design for ieammg Toward an inclusive pedagogy that accounts for dis/ability. Harvard
Educationai Review, 86(3), 366-389.

Copyright © 2017 by Great Lakes Equity Center




3150
A PROJECT OF a“c}a\t\;“ﬁ‘“ INDIANA UNIVERSITY
SCAROL (::P'l‘illl?ﬁca'[w.\i
Great Lakes Equity Center IUPUI School of Education 902
902 West New York St. West New York St.
Indianapolis, IN 46202 Indianapolis, IN 46202
317-278-3493 - glec@iupui.edu 317-274-6801 - lines@iupui.edu
glec.education.jupui.edu educationdupui.edu

Recommended citation: Coomer, M. N., Skelton, S. M., Kyser, T. S., Warren, C., & Thorius, K. A. K.
(2017). Assessing bias In standards and curricular materials. Equity Tool. Indianapolis, IN: Great
Lakes Equity Center.

Disclaimer: Midwest and Plains Equity Assistance Center is committed to the sharing of information
regarding issues of equity in education. Reference in this tool to any specific publication, person, or '
idea is for the information and convenience of the public and does not necessarily reflect the views
and opinions of Midwest and Plains Equity Assistance Center. The contents of this tool were
developed under a grant from the U.S. Department of Education (§004D110021). However, these
contents do not necessarily represent the policy of the Department of Education, and endorsement
by the Federal Government should not be assumed.




